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 A b s t r a c t 

 
          Lexical sesquipedaliophobia—the fear or anxiety associated with long and 
complex words—represents an affective barrier to language acquisition, yet it 
remains underexamined in the context of foreign language learning. This 
thematic analysis identified the patterns, contextual variations, and proposed 
mitigation strategies related to lexical sesquipedaliophobia among foreign 
language learners in the Davao Region, Philippines. Forty participants were 
purposively selected based on predefined inclusion and exclusion criteria to 
ensure variation across all groups involved. Data were collected through in-depth 
interviews and a focus group discussion, and analyzed thematically using 
Creswell’s analytic framework. Findings unearthed that lexical 
sesquipedaliophobia manifests through three interrelated psychological domains: 
communication apprehension, test anxiety, and fear of negative evaluation. These 
internal experiences were further shaped by various sociodemographic profiles. 
Despite these barriers, participants identified actionable strategies to manage 
lexical sesquipedaliophobia, including media-facilitated exposure, 
non-judgmental learning environments, peer-based correction practices, and 
vocabulary enrichment activities. This study affirms that anxiety towards lengthy 
and complicated lexicons is not merely a linguistic issue but a socially and 
psychologically embedded phenomenon. It calls for affectively responsive and 
inclusive pedagogical interventions that can lower learners’ affective filters and 
promote confident engagement with complex vocabulary in foreign language 
classrooms. 
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1.​ Introduction 

 

Lexical sesquipedaliophobia, commonly referred 
to as long word anxiety, is a form of 
language-related anxiety characterized by 
feelings of fear or discomfort when individuals 
encounter lengthy or polysyllabic words during 
spoken or written communication (Aldrich, 
2002). As a form of language anxiety, lexical 
sesquipedaliophobia affects learners 
emotionally, cognitively, and physiologically 
(Kim et al., 2025; Han et al., 2022), yet remains 
underexplored in tertiary English classrooms. 
Speaking and reading in English, which involves 
long or complex words, can cause hesitation, 
avoidance, and reduced participation, leading to 
communication breakdowns and lower 
comprehension (Tsai & Lee, 2018).  
 
In the United States of America, Nicolaidis et al. 
(2020) reported that populations with intellectual 
disabilities show that complex vocabulary and 
confusing terms are direct triggers of anxiety 
and avoidance among participants. At the local 
level in Mindanao, students often freeze, 
hesitate, or avoid participation when faced with 
unfamiliar or lengthy words which affect learner 
motivation and engagement (Salvacion & Napil, 
2025). Further, Labicane (2021) reported that 
anxiety which highlights the fear of making 
mistakes, especially with the correct use and 
pronunciation of complex words was manifested 
among Filipino college students. This particular 
fear of long or complex words is especially 
concerning given that English is a primary 
medium of instruction in higher education. 
 
Related literature suggests three converging 
themes explaining the relationship between 
complex vocabulary and language anxiety. First, 
vocabulary difficulty and anxiety appear to be 
closely linked. Studies in Saudi Arabia and 
China show that limited vocabulary knowledge 
and heightened reading anxiety significantly 
reduce learners’ reading comprehension and 
word recognition when they encounter complex 
lexical items (Alqurashi, 2024; Zhao et al., 
2013). Learners tend to struggle more when 

texts contain unfamiliar or lengthy words, which 
increases cognitive load and often leads to 
avoidance behaviors. Second, 
pronunciation-related anxiety further intensifies 
this challenge. When students fear 
mispronouncing long or unfamiliar words, their 
attention becomes divided between decoding the 
lexical form and managing anxiety, which slows 
down recognition and comprehension processes 
(Suleimenova, 2013). Third, lexical complexity 
in second language learning contributes to 
declining proficiency as academic language 
becomes more demanding.  
 
As learners progress through higher levels of 
education, they are exposed to increasingly 
technical and multisyllabic vocabulary, which 
requires greater cognitive processing and 
linguistic competence. Evidence from Malaysia 
indicates that a large proportion of learners 
demonstrate low proficiency when confronted 
with complex English terms, reflecting the 
growing difficulty of lexical demands in 
advanced language learning contexts (Zhou et 
al., 2025). Collectively, these studies suggest 
that lexical complexity not only increases 
cognitive effort but also amplifies anxiety, 
ultimately influencing learners’ comprehension 
and engagement with second language texts. 
 
While language anxiety has been extensively 
investigated, little research has focused 
specifically on anxiety triggered by complex 
lexical structures. With the growing adoption of 
English-medium instruction in higher education, 
addressing this underexplored form of anxiety 
has become increasingly urgent, as it 
significantly impacts students’ participation, 
comprehension, and academic confidence. 
Specifically, this study sought answers to the 
following research questions: (1) What are the 
patterns of experiences of foreign language 
learners on lexical sesquipedaliophobia in 
academic settings?; (2) How does the grouping 
analysis affect the different patterns of 
experiences of foreign language learners 
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regarding their lexical sesquipedaliophobia?; 
and (3) What are the insights provided by the 
participants to lessen the lexical 
sesquipedaliophobia among foreign language 
learners? 
 
In addressing these questions, the study sought 
not only to advance scholarly discourse but also 
to provide actionable solutions that directly 
enhance student learning experiences. This study 
was seen through Foreign Language Anxiety 

Theory (Horwitz et al., 1986) and Krashen’s 
(1982) Affective Filter Hypothesis. Horwitz et 
al. conceptualize foreign language anxiety as 
comprising three interrelated components: 
communication apprehension, test anxiety, and 
fear of negative evaluation.  
 
Building on this, Krashen's Affective Filter 
Hypothesis posits that increased worry functions 
as an impediment that obstructs the effective 
processing of verbal input. 

 

2.​ Materials and Methods 

 
2.1. Research Design 
This study used qualitative design employing a 
thematic analysis, which explored the patterns of 
experiences of learners when faced with lexical 
sesquipedaliophobia in classroom settings. This 
approach served as the interpretive lens to 
identify the core ideas in how learners perceive 
the anxiety-inducing impact of polysyllabic or 
technical vocabulary. Further, this approach 
followed the guidance of Denzin and Lincoln 
(2011, as cited in Creswell & Poth, 2018), who 
underscore the value of naturalistic inquiry. In 
this study, the IDI and FGD elicited data on the 
"what" and "how" of students' experiences, 
allowing the researcher to synthesize recurring 
clusters of ideas and interpret their implications 
in educational contexts. Moustakas (1990) and 
Strauss and Corbin (1998, as cited in Creswell & 
Poth, 2018) support this technique for its ability 
to capture the core essence of a shared 
experience across diverse individuals. 
 
2.2. Research Participants 
A total of forty (40) foreign language learners 
were involved, with twenty (20) participating in 
the In-Depth Interviews (IDIs) and another 
twenty (20) taking part in the Focus Group 
Discussion (FGD). For the IDIs, participants 
were purposively selected from each province in 
the Davao Region—one male and one female 
from each participating higher education 
institution—while ensuring representation across 
degree programs, provincial classification (urban 
and rural), school type (college and university), 

and sex (male and female). Participants were 
identified through purposive sampling guided by 
the set of inclusion and exclusion criteria. The 
participants were aged 18–24 years old and were 
currently enrolled as first- to fourth-year college 
students. In addition, a Focus Group Discussion 
(FGD) was conducted with a total of twenty (20) 
student participants, all of whom were different 
from those who took part in the IDIs. Two 
representatives were selected from each 
participating higher education institution, 
ensuring broad coverage of Davao Region and 
balanced representation across different 
grouping variables. In terms of language 
background, the participants were multilingual 
speakers who commonly used Filipino and 
regional languages (e.g., Cebuano) in daily 
communication, while English was primarily 
used in academic settings. Their English 
proficiency was generally at the intermediate to 
advanced level, based on their sustained 
exposure to English as a medium of instruction 
in higher education. As stated by Creswell 
(2013), this selective yet inclusive strategy 
maintained methodological relevance and 
representational diversity, which are essential for 
rigorous thematic analysis. 
 
2.3. Data Collection 
Data collection was conducted using both 
face-to-face and online modalities. For 
face-to-face sessions, including survey 
administration and in-depth interviews, the 
researcher personally met participants at their 
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respective institutions, distributed printed 
Informed Consent Forms (ICFs), secured signed 
consent forms, and provided printed 
questionnaires or conducted recorded interviews 
on-site. Each in-depth interview lasted 
approximately 30–45 minutes and followed a 
semi-structured interview protocol designed to 
explore participants’ patterned experiences and 
perspectives related to the phenomenon under 
study. For online data gathering, specifically the 
focus group discussions, participants were sent 
digital copies of the ICF in advance, which they 
were required to read and sign electronically 
prior to joining the Google Meet session. Only 
participants who had submitted the signed ICF 
were admitted to the online sessions. At the 
beginning of the online meeting, the researcher 
reiterated the voluntary nature of participation to 
ensure continued informed consent. The focus 
group discussion lasted 2 hours 30 minutes and 
was guided by the same semi-structured protocol 
used in the interviews to facilitate consistent 
thematic exploration among participants. 
 
2.4. Data Analysis 
Transcripts from the in-depth interviews (IDIs) 
and focus group discussions (FGDs) were 
analyzed using thematic analysis to capture 
learners’ pattern of experiences on lexical 
sesquipedaliophobia in academic contexts 
(RQ1), the patterned variations in these 
experiences across programs, locality, 
institutional settings, and sex (RQ2), and 
participants’ proposed strategies for reducing 
such anxiety (RQ3). Although survey-derived 
constructs communication apprehension, test 
anxiety, and fear of negative evaluation—served 
as initial sensitizing concepts, the analysis 
remained primarily inductive, allowing codes 
and themes to emerge directly from the data. 
Guided by Creswell’s (2013) framework, I 
transcribed, anonymized, and organized the 

interviews by key demographic variables. I 
closely read the transcripts, highlighting 
emotional expressions and noting early patterns.  
 
The analysis involved two cycles of coding. In 
the first cycle, open coding was conducted to 
identify significant statements and recurring 
ideas across the transcripts. In the second cycle, 
focused coding was applied to refine and cluster 
the initial codes into broader conceptual 
categories. Codes were manually applied and 
grouped into broader categories. These 
categories were then compared and synthesized 
to generate preliminary themes, which were 
further reviewed and refined based on their 
relevance to the research questions and the 
recurrence of supporting evidence across 
participants’ responses. Final themes were 
established once thematic saturation and 
conceptual coherence were observed across the 
dataset. Throughout the process, I maintained an 
audit trail of coding decisions and field notes in 
my research journal, conducted peer debriefing 
with my dissertation adviser, and shared 
thematic summaries with selected participants 
for validation (member checking). Any 
discrepancies in the interpretation of codes and 
themes raised during peer debriefing were 
discussed and resolved through analytic 
consensus, ensuring the credibility and 
consistency of the thematic interpretations. 
 
2.5. Trustworthiness 
Trustworthiness was enhanced 
through methodological triangulation, an audit 
trail of analytic decisions, peer debriefing, and 
member-checking of key thematic summaries 
with selected participants. Further, the study 
adhered to the framework of Lincoln and Guba 
(1985), which focuses on credibility, 
confirmability, transferability, and dependability. 

 
3.​ Results  

 
This section presents the key findings from the 
study, which explored the experiences of higher 
education students related to lexical 

sesquipedaliophobia. The analysis was guided 
by three research questions focusing on 
students’ personal patterns of experiences 
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(RQ1), group-based variations (RQ2), and 
suggested strategies for reducing anxiety (RQ3).  
Themes and core ideas were developed through 
inductive coding and thematic analysis of 

interview and focus group data. Verbatim 
excerpts are included to support each theme and 
illustrate the range and depth of participant 
insights. 

 
3.1. Patterns of Experiences of Foreign Language Learners on Lexical Sesquipedaliophobia in 
Academic Settings 
Presented in Table 1 are the major themes and 
core ideas reflecting the patterns of experiences 
of higher education students in Region XI 
regarding their lexical sesquipedaliophobia.  
 

Following a systematic analysis of the 
participants’ responses, three essential themes 
emerged across the two study groups: 
communication apprehension, test anxiety, and 
fear of negative evaluation. 

 
Table 1. Patterns of Experiences of Foreign Language Learners on Lexical Sesquipedaliophobia in 

Academic Settings 
Essential Themes 

(a Priori) 
Core Ideas 

 

Communication 
Apprehension 

●​ experiencing anticipatory cognitive anxiety when required to 
produce unfamiliar or complex words 

●​ experiencing pressure to pronounce complex lexical items 
accurately 

●​ experiencing increased anxiety when required to speak in the 
presence of a large audience 

●​ developing negative self-perceptions and lingering emotional 
distress  

●​ avoiding the use of lengthy or complex words deliberately as a 
coping strategy  

Test Anxiety 
●​ experiencing physiological triggers during oral recitations 

●​ experiencing heightened anxiety in recalling of prior unsuccessful 
assessment experiences 

●​ engaging in verbal and non-verbal avoidance behaviors  

 

Fear of Negative 
Evaluation 

●​ experiencing anxiety and hesitation due to fear of being judged, 
ridiculed, or criticized  

●​ experiencing diminished self-confidence as a result of unfavorable 
comparison  

●​ overthinking one’s performance due to concern about failing to 
meet others’ expectations 

●​ developing tendencies toward social and academic withdrawal  

●​ fearing corrective feedback due to perfectionistic tendencies and 
concern over public judgment 
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Communication Apprehension  
Participants consistently described experiencing 
anticipatory cognitive anxiety when required to 
produce unfamiliar or complex words during 
oral recitations and reporting tasks.  
 
During oral recitation and oral reporting […] It 
is very unfamiliar. If it is difficult, Sir, you really 
cannot correct its pronunciation. It is possible 
that it won’t come out right. Nervousness comes 
first. And when you get nervous, you experience 
a mental block. (IDI-5) 
 
In our department, Sir, we often do reporting, 
and one of the words I mentioned was 
“signage,” which I mispronounced. It was an 
interesting experience because almost everyone 
knows how to pronounce it, but I mispronounced 
it due to nervousness. (FGD_9) 
 
Test Anxiety  
Participants claimed to have experienced 
physiological triggers when speaking in front of 
their classmates, particularly during oral 
recitations and reporting tasks.  
 
Uhmm, about the rank of hierarchy mode, […] 
while I was in front, I was holding a script, and 
my hands were trembling. (IDI-16) 
 
I really sweat on my forehead, and my face, Sir, 
feels like it is shaking, like it is vibrating. It is 
like my eye is twitching. (IDI-15) 
 
Fear of Negative Evaluation  
Participants consistently reported experiencing 
anxiety and hesitation due to fear of being 
judged, ridiculed, or criticized by both peers and 
instructors.  
 
There are really times like that. It keeps 
repeating in your mind, that one thing—you did 
not pronounce it correctly. […] Of course, we 
are here in the Philippines, even if the mistake is 
very small, there are times that people laugh. 
(IDI-2) 

When I encounter a long, complex English word, 
[…] my classmates will laugh, or think that I am 
less capable as a student. […] I am afraid of 
being laughed at. (IDI-3) 
 
3.2. Grouping Analysis Affecting the Patterns 
of Experiences of Foreign Language Learners 
on their Lexical Sesquipedaliophobia 
Presented in Table 2 are the major themes and 
core ideas that describe the patterned variations 
in the learners’ experiences of lexical 
sesquipedaliophobia across degree programs, 
locality, institutional settings, and sex in Davao 
Region. 
 
Program-Based Pressure 
Participants expressed that their program of 
study shaped their exposure to complex 
vocabulary, particularly in disciplines with 
highly technical or specialized terminologies.  
 
Many described anxieties stemming from 
expectations to pronounce field-specific terms 
fluently and confidently during oral tasks. 
​
There are many difficult terminologies in 
Nursing, so we get used to them. (IDI-5) 
​
There are so many words we need to memorize, 
especially in Criminology. (IDI-16) 
 
Geographic Language Exposure 
Learners from rural areas described experiencing 
less exposure to English, both at home and in 
their previous schools, contributing to reduced 
confidence with polysyllabic vocabulary. They 
perceived urban students as having more 
practice and ease in using complex terms. 
​
In the mountains, cellphones or Wi-Fi aren’t 
common and it affects our exposure to lengthy 
words. (IDI-2) 
​
Others are more exposed because they live in the 
city. (IDI-15) 
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Table 2. Grouping Analysis Affecting the Patterns of Experiences of Foreign Language Learners on 
Lexical Sesquipedaliophobia 

Essential Themes Core Ideas 

Program-Based Pressure 
●​ encountering technical terminologies in specialized courses 

●​ facing performance pressure during academic tasks 
●​ managing expectations of fluency within specific disciplines 

●​ struggling with subject-specific vocabulary unfamiliarity 
●​ conforming to language norms imposed by program culture 

  

Geographic Language 
Exposure 

●​ accessing limited digital and educational resources in rural 
areas 

●​ experiencing low exposure to academic English vocabulary 
●​ struggling with pronunciation due to minimal language 

immersion 
●​ perceiving urban students as more fluent and confident 
●​ navigating unequal preparation across geographic 

backgrounds 

  

Institutional Language 
Immersion 

●​ gaining broader exposure to academic vocabulary in 
universities 

●​ experiencing fewer immersion opportunities in colleges 
●​ benefiting from structured specialization in advanced 

institutions 
●​ associating institutional prestige with lexical competence 

●​ struggling with anxiety regardless of institutional 
classification 

  

Sex-Based Response Patterns 

●​ internalizing fear of mispronunciation among female students 

●​ downplaying lexical struggles among male students 

●​ over-preparing to compensate for performance pressure 

●​ relying on peer correction instead of teacher support 
●​ coping through sex-based emotional regulation strategies 

 
Institutional Language Immersion 
Learners attending universities often reported 
more structured opportunities for immersion in 
academic English, while those from colleges 
described fewer encounters with complex 
vocabulary. However, lexical anxiety was still 
present regardless of institution type.​
 

Those in universities are more skilled... they are 
more exposed to lengthy words. Their teachers 
are also more competent due to requirements. 
(IDI-15) 
 
In small colleges, our topics are very simple, 
with very few lengthy words.  (IDI-8) 
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Sex-Based Response Patterns 
Female learners often reported internalizing fear 
and overpreparing, while male students tended 
to downplay mistakes or rely more on informal 
peer correction. Emotional responses to 
language tasks appeared to follow sex-based 
coping styles. 
​
I really take it to heart as a woman, especially 
when I struggle to read long words that have 
silent letters. (IDI-11)​

For guys, it’s just a mistake. Just laugh it off. 
(IDI-6) 
 
3.3. Insights Provided by Foreign Language 
Learners to Address Lexical 
Sesquipedaliophobia 
Presented in Table 3 are the major themes and 
core ideas that capture participants’ insights and 
suggested strategies for reducing lexical 
sesquipedaliophobia among foreign language 
learners in Davao Region. 

 
Table 3. Insights Provided by Foreign Language Learners to Address Lexical Sesquipedaliophobia 

Essential Themes Core Ideas 

Media-Facilitated Exposure 
●​ utilizing digital platforms for vocabulary enhancement 
●​ practicing reading aloud using online sources 
●​ watching content creators who model pronunciation 
●​ integrating vocabulary learning apps and games 
●​ engaging in informal conversations using English 

Non-Judgmental Learning 
Environment 

●​ promoting encouragement over criticism during 
speaking tasks 

●​ avoiding public ridicule when students commit errors 
●​ supporting open expression of language difficulties 
●​ encouraging teachers to model empathy in correction 
●​ fostering a safe space for academic risk-taking 

Peer-Based Correction Practices 
●​ receiving help from classmates during difficult terms 
●​ normalizing non-judgmental peer corrections 
●​ encouraging informal vocabulary sharing within groups 
●​ practicing together in oral drills and reporting 
●​ creating a supportive peer feedback culture 

 

Vocabulary Enrichment Practices 

●​ implementing daily or weekly word-building routines 
●​ playing classroom word games and quizzes 
●​ encouraging dictionary use and personal word banks 
●​ posting new or unfamiliar words on bulletin boards 
●​ conducting word exposure through themed group tasks 

 
Media-Facilitated Exposure 
Participants suggested that consistent exposure 
to digital media—such as videos, apps, or online 
reading—helped reduce anxiety associated with 
unfamiliar vocabulary. They emphasized the role 
of informal, self-initiated learning outside the 

classroom to build pronunciation and 
confidence. 
 
I watch English vloggers and TED Talks to learn 
how they pronounce difficult words. (IDI-15)​
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Word games on my phone help me get familiar 
with big words, even if it’s just for fun. (IDI-8) 
 
Non-Judgmental Learning Environment 
Learners emphasized the importance of a safe 
and supportive classroom environment. They 
noted that encouragement rather than ridicule 
was key to building confidence, especially 
during oral tasks where mistakes were likely. 
 
If I say something wrong, I hope the teacher 
corrects me in a nice way, not in front of the 
whole class. (IDI-12) 
​
People laugh even at small mistakes—that’s 
what makes me hesitate to try. (IDI-11) 
 
Peer-Based Correction Practices 
Several participants shared how peer support 
helped them manage anxiety when dealing with 
long or unfamiliar words. They valued peer 
feedback when delivered respectfully and 

reported that group practices eased their fear of 
speaking. 
My classmates correct me, but in a helpful way, 
not to embarrass me. (IDI-6) 
 
We practice as a group before reporting, so I 
become more confident. (IDI-2) 
 
Vocabulary Enrichment Activities 
Learners suggested structured word-building 
routines and engaging vocabulary-related tasks 
to help manage their sesquipedaliophobia. These 
included word-of-the-day activities, games, and 
classroom posters featuring new terms. 
 
We had a “word of the week” on the bulletin 
board, and it helped me remember tough words. 
(IDI-3) 
 
Vocabulary quizzes make me nervous, but they 
also help me learn new terms. (IDI-16) 
 

 
4.​ Discussion 

This section interprets the findings of the study 
in relation to existing theories and literature on 
language anxiety and vocabulary acquisition. 
Drawing from Horwitz et al.’s (1986) Foreign 
Language Classroom Anxiety Theory and 
Krashen’s Affective Filter Hypothesis, the 
discussion contextualizes the patterns of 
experiences of students with lexical 
sesquipedaliophobia and examines how 
individual, institutional, and sociocultural 
factors contribute to or mitigate their anxiety in 
foreign language learning settings. 
 
4.1. Patterns of Experiences of Foreign 
Language Learners on Lexical 
Sesquipedaliophobia in Academic Settings 
The findings of the present study support the 
claims of Ahmad et al. (2013), which reported 
that a majority of Malaysian respondents 
experienced worry and emotional distress when 
confronted with complex vocabulary, largely due 
to uncertainty in pronunciation. Such reactions 
suggest that unfamiliar lexical forms can trigger 

heightened cognitive and emotional responses, 
particularly in situations that require immediate 
language production. Similarly, Asfour et al. 
(2024) emphasized that anxiety-related cognitive 
interference, such as mental blocking and 
misinterpretation of instructions, commonly 
occurred among Saudi learners during 
vocabulary-intensive assessments. Consistent 
with these findings, Karalık and Mer (2025) 
noted that difficulties with complex vocabulary 
and grammar in second language learning can 
heighten anxiety levels in university settings, 
thereby negatively affecting learners’ 
communication and comprehension 
performance. Pedagogically, this suggests the 
need for instructional strategies that gradually 
introduce complex vocabulary through 
contextualized exposure, pronunciation 
scaffolding, and low-stakes communicative tasks 
to reduce anxiety and build learner confidence. 
Additionally, the present findings echoed the 
affirmations of Zólyomi (2021), which reported 
that Hungarian EFL students’ performance in 
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high-stakes assessments declined markedly 
when unfamiliar vocabulary was introduced, 
largely due to heightened emotional and 
psychological strain. This aligns with Bodie 
(2010), who explained that long word anxiety is 
often accompanied by physiological trigger and 
behavioral responses, such as increased heart 
rate, trembling, and sweating. Similarly, Docena 
et al. (2023) identified apprehension, distress 
during oral presentations, spotlight-related fears, 
and physical trembling as common difficulties 
encountered by students, particularly when 
language disruptions occurred. Collectively, 
these findings support the present study’s 
observation that physiological reactions are 
central manifestations of test anxiety during oral 
recitations involving lengthy and complex 
lexical items. 
 
Further, the findings are consistent with research 
characterizing fear of negative evaluation as 
distress arising from others’ judgments and the 
anticipation of being evaluated unfavorably, 
which can lead to heightened anxiety and 
hesitation in language-related tasks (Hu et al., 
2024; Yilmaz & De Jong, 2024). In Turkish EFL 
contexts, Aydin (2008) reported that learners’ 
fear of negative evaluation stemmed from 
concerns about classmates’ or teachers’ 
judgments, fear of making grammatical or 
pronunciation errors, and fear of disapproval. 
These factors closely mirror the experiences of 
students in the present study, particularly when 
hesitation arises from the use of long or complex 
lexical items, reinforcing fear of negative 
evaluation as a central component of lexical 
sesquipedaliophobia. 
 
4.2. Grouping Analysis Affecting the Patterns 
of Experiences of Foreign Language Learners 
on Lexical Sesquipedaliophobia 
In the context of degree program, findings 
suggest that criminology students experienced 
greater lexical sesquipedaliophobia, primarily 
due to difficulties with technical and legal 
vocabulary that limited their confidence in using 
English. Consistent with this, Bangcaya et al. 
(2025) reported that criminology students 

struggled with crime-related and legal English as 
a result of limited exposure, which heightened 
their anxiety toward complex lexical items. 
Similarly, Alsheikh and Masoud (2022) found 
that criminology cadets received little to no 
specialized English training and that existing 
English courses failed to address their academic 
language needs, further intensifying long word 
anxiety. From a sociolinguistic perspective, the 
limited exposure to discipline-specific English 
may create a linguistic gap between everyday 
language use and professional discourse, thereby 
increasing learners’ apprehension when 
encountering technical vocabulary. 
 
In the context of provincial classification, the 
qualitative findings surfaced that students from 
rural areas experienced more lexical 
sesquipedaliophobia compared to their urban 
counterparts. This pattern is consistent with 
Francisco (2021), who reported that rural 
students were more likely to avoid speaking or 
reading aloud in English classes, particularly 
when encountering unfamiliar or polysyllabic 
vocabulary due to fear of making mistakes. 
Similarly, Fu and Liu (2024) found that rural 
Chinese students demonstrated greater 
avoidance behaviors and relied on surface-level 
learning strategies when faced with difficult 
vocabulary in language tasks. Parallel findings 
were also reported by Idrus and Tab Hamid 
(2021), who observed that learners from rural 
public schools in Malaysia frequently skipped 
complex lexical items during oral recitations 
because of fear of mispronunciation and peer 
judgment. These patterns may have occurred 
because rural learners often have fewer 
opportunities for sustained exposure to English 
in both academic and sociocultural 
environments, which may limit their familiarity 
with complex lexical structures. 
 
In terms of school type, the qualitative findings 
unearthed that college students are more 
exposed to experience lexical 
sesquipedaliophobia compared to those enrolled 
in universities. This finding aligns with Wang 
and Zhang (2021), who reported that college 
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students experienced greater test anxiety and 
fear of negative evaluation when confronted 
with unfamiliar or lengthy academic terms, 
particularly during oral assessments and 
reading-intensive tasks. On the contrary, 
students from university settings demonstrated 
lower levels of lexical sesquipedaliophobia, 
which, as noted by Pabro-Maquidato (2021), 
attributed to the development of stronger 
metacognitive strategies that help regulate 
anxiety and facilitate engagement with complex 
vocabulary. This pattern may have occurred 
because university environments often provide 
broader academic exposure, research-oriented 
tasks, and more sustained engagement with 
complex academic texts, which gradually 
strengthen learners’ lexical familiarity and 
coping strategies. 
 
When it comes to sex, it became evident that, 
through the qualitative findings, female students 
are more prone to experience lexical 
sesquipedaliophobia compared to male students. 
This pattern is consistent with Pappamihiel 
(2010), who found that female learners reported 
significantly higher anxiety when using English 
in mainstream academic settings, where 
performance pressure and evaluative demands 
are more pronounced.  
 
However, male students were found to be less 
affected by speaking difficulties involving 
lengthy vocabulary, albeit still experiencing 
moderate levels of anxiety, as reported by 
Pristiyaputri et al. (2023). These findings 
suggest that while both sexes experience lexical 
sesquipedaliophobia, female students are more 
vulnerable to evaluative and 
performance-related pressures associated with 
complex vocabulary use. 
 
4.3. Insights Provided by Foreign Language 
Learners to Address Lexical 
Sesquipedaliophobia 
The theme of media-facilitated exposure in this 
study reinforces existing literature on the role of 
digital platforms in reducing language anxiety 
and supporting vocabulary acquisition. Ahmad 

et al. (2023) emphasized that students from 
urban environments often benefit from regular 
exposure to English through digital media, 
which helps lower anxiety and increase 
confidence. Similarly, participants in this study 
described using social media, video content, and 
mobile apps to practice pronunciation, encounter 
unfamiliar words, and build fluency in informal, 
low-pressure settings. These practices reflect 
what Mondahl and Razmerita (2014) describe as 
socially driven and collaborative language 
learning, where learners engage with authentic 
content outside the classroom. Thus, the findings 
suggest that media-based exposure is not merely 
supplemental but central to learners’ strategies 
for managing lexical sesquipedaliophobia, 
particularly in environments where formal 
instruction may be limited. 
 
The importance of a non-judgmental learning 
environment in the present study is supported by 
Sadighi and Daspak’s (2017) findings that 
learners’ fear of tests and negative evaluation is 
often rooted in personal dispositions but can be 
intensified by classroom conditions. They 
argued that while such anxiety may stem from 
individual traits, unsupportive or evaluative 
environments can exacerbate students’ 
apprehension toward language use.  
 
This perspective is further reinforced by 
Muthumaniraja et al. (2025), who identified 
perfectionism as a major affective barrier in 
Japanese EFL contexts, noting that instructional 
climates emphasizing accuracy, high standards, 
and error-free performance tend to heighten 
anxiety and suppress learners’ willingness to 
speak. Similarly, participants in the current study 
stressed the need for compassionate correction, 
private feedback, and classroom atmospheres 
that normalize mistakes, indicating that reducing 
evaluative pressure is crucial for mitigating 
lexical sesquipedaliophobia. Taken together, 
these studies and present findings highlight how 
pedagogical climates that privilege 
encouragement over judgment can substantially 
lessen language-related fears and promote 
communicative risk-taking. 

 
1Corresponding Author: Louie Jay R. Caloc  
*Corresponding Email: lcaloc_240000000073@uic.edu.ph 

168 

 

https://doi.org/10.70847.660413


APJETPSS Volume 1 Issue 2 | E-ISSN: 3082-4052 | DOI: https://doi.org/10.70847/690577 

The present study’s emphasis on peer-based 
correction practices aligns with Al-Shboul et al. 
(2013), who observed that anxiety related to 
complex vocabulary can heighten fear of 
negative evaluation, particularly when learners 
anticipate criticism from peers or instructors 
after mispronouncing long or unfamiliar terms. 
This heightened apprehension often discourages 
students from participating in oral tasks, thereby 
limiting essential opportunities for language 
growth.  
 
While teacher feedback remains a critical 
factor—as Das (2020) found, with over 70% of 
students reporting increased motivation and 
confidence when supported by positive 
reinforcement—participants in this study also 
highlighted the powerful role of peer interaction. 
They described feeling safer and more confident 
when peers offered gentle, non-judgmental 
corrections, suggesting that a classroom culture 
of mutual support can reduce anxiety and 
promote engagement. These findings reinforce 
the idea that structured peer feedback not only 
complements teacher input but also fosters a 
more inclusive environment for managing 
lexical sesquipedaliophobia. 
 

The present study’s findings on vocabulary 
enrichment practices are supported by previous 
research highlighting the value of structured and 
engaging strategies for expanding learners’ 
lexical competence. Styles et al. (2014) 
emphasized that vocabulary enrichment 
programs significantly improve word 
recognition and usage, particularly when 
activities are embedded in regular classroom 
routines. Similarly, Tabassum and Naveed 
(2024) underscored the effectiveness of 
interactive strategies—such as games, word 
walls, and group-based vocabulary tasks—in 
enhancing learner engagement and retention in 
EFL settings.  
 
Participants in this study echoed these findings, 
recommending word-of-the-day routines, 
vocabulary quizzes, and collaborative exercises 
as helpful tools in reducing anxiety around long 
and unfamiliar words.  
 
These learner-informed practices illustrate how 
enriching vocabulary in supportive, interactive 
ways not only boosts lexical familiarity but also 
helps mitigate the fear and avoidance behaviors 
associated with lexical sesquipedaliophobia. 

5.​ Conclusion 

 
This study unearthed that lexical 
sesquipedaliophobia among foreign language 
learners in the Davao Region is influenced by 
communication apprehension, test anxiety, and 
fear of negative evaluation, with variation across 
degree program, geographic location, 
institutional type, and sex. To manage these 
anxieties, learners employed strategies such as 
media-assisted practice, peer support, and 
structured vocabulary routines. Theoretically, the 
findings advance understanding of lexical 
sesquipedaliophobia as a multifaceted 

phenomenon encompassing psychological, 
academic, and sociocultural dimensions, 
highlighting the interaction of affective and 
contextual factors in second language learning.  
 
Pedagogically, the results underscore the 
importance of scaffolded, context-rich 
instruction, inclusive classroom environments, 
and guided practice opportunities that foster 
learner autonomy, build confidence, and mitigate 
anxiety when engaging with complex 
vocabulary. 

 

6.​ Recommendations 

 
Government agencies overseeing language 
education are urged to recognize lexical 
sesquipedaliophobia as a legitimate affective 

barrier in foreign language learning. National 
curriculum frameworks may integrate lexical 
anxiety reduction strategies, particularly in oral 
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communication components. Policymakers may 
also allocate support for capacity-building 
initiatives—such as training programs on 
affective language pedagogy and the 
development of digital tools—that promote 
lexical resilience and learner confidence across 
educational levels.  
 
Colleges and universities (both public and 
private) are encouraged to embed 
vocabulary-building interventions within 
language programs, including structured 
vocabulary enrichment modules, use of language 
learning technologies, and accessible support 
services such as language labs or tutoring 
centers. Higher education institutions (HEIs) 
may foster cross-disciplinary collaboration 
among departments to ensure that technical and 
field-specific vocabulary instruction is 
accompanied by scaffolding and pronunciation 
support. Moreover, HEIs may advocate for 
inclusive classroom cultures by integrating 
affective objectives into their quality assurance 
frameworks. 
 
Academic leaders like VP for Academic Affairs, 
Deans, and Program Heads play a crucial role in 
operationalizing institutional support. They are 
recommended to include lexical 
sesquipedaliophobia as part of curriculum 
reviews and encourage the alignment of 
instructional practices with inclusive and 
student-centered language pedagogy.  
 
They may provide incentives for faculty to pilot 
or adopt innovative classroom practices—such 
as peer-supported oral reporting, pronunciation 
modeling, and informal language exposure 
activities—that lessen anxiety and increase 
engagement with complex vocabulary. 
 
Language educators may actively foster 
non-judgmental learning environments by 
offering private corrective feedback, modeling 
tolerance for linguistic errors, and reinforcing 
effort over perfection. The use of digital 
platforms, pronunciation modeling, and 

classroom games can provide students with 
consistent exposure to polysyllabic vocabulary 
in low-pressure contexts. Professors are also 
encouraged to integrate peer-based correction 
practices that promote collaboration and mutual 
support while reducing lexical 
sesquipedaliophobia. 
 
Students are advised to adopt self-directed 
strategies for managing lexical anxiety, such as 
using vocabulary learning apps, participating in 
group practice sessions, and engaging with 
English-language media to increase oral fluency. 
Learners may also be encouraged to view 
mistakes as part of the language acquisition 
process and seek support from both peers and 
professors when encountering lexical challenges. 
 
Future researchers are encouraged to investigate 
lexical sesquipedaliophobia across diverse 
linguistic and cultural contexts to determine 
whether patterns of lexical anxiety remain stable 
or vary across foreign language populations.  
 
Longitudinal research designs are particularly 
recommended to document learners’ 
developmental trajectories over time and to 
capture changes in affective responses as 
instructional interventions are implemented.  
 
Quasi-experimental studies comparing 
instructional approaches or learner groups would 
further strengthen causal inferences regarding 
the effectiveness of specific pedagogical 
strategies, while ethnographic inquiries 
embedded within foreign language classrooms 
could provide rich, contextualized accounts of 
how lexical anxiety unfolds in authentic learning 
environments.  
 
Finally, mixed-methods approaches employing 
triangulation across qualitative and quantitative 
data sources are strongly advocated to generate 
more comprehensive and methodologically 
robust understandings of lexical 
sesquipedaliophobia and its pedagogical 
implication 
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7.​ Limitations of the Study 

 
While this study offers valuable insights into the 
patterns of experiences, contextual variations, 
and insights related to lexical 
sesquipedaliophobia among foreign language 
learners in Davao Region, several limitations 
should be acknowledged.  
 
First, the qualitative data were drawn from a 
purposively selected group of participants within 
a specific geographic and educational context, 
which may limit the generalizability of findings 
to other regions, institutions, or learner 
populations. Second, although efforts were made 
to ensure representativeness across sex, 
program, and school type, the sample size of 
forty remained relatively small and may not 
capture the full diversity of long word anxiety 
experiences among foreign language learners. 
Third, the reliance on self-reported experiences 
during interviews and focus groups introduces 
potential biases, including selective recall and 

social desirability, which may influence how 
participants articulated their anxieties and 
coping mechanisms. Fourth, while the thematic 
analysis followed established procedures, the 
interpretive nature of qualitative research means 
that findings are shaped by the researcher’s 
positionality, background, and analytic lens.  
 
Finally, the study’s cross-sectional design 
provides a snapshot of lexical anxiety but does 
not account for how these experiences may 
evolve over time. Despite these constraints, the 
study provides an important exploratory 
foundation for understanding a localized and 
under-researched phenomenon. Future research 
may address these limitations through 
longitudinal, quasi-experimental, and 
mixed-methods designs to enrich the depth, 
breadth, and applicability of findings across 
educational settings. 
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